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Warm-Up Activity 
Think of a project or performance task your students 
thoroughly enjoyed and provided strong evidence of 
students’ mastery of knowledge and skills.

OR

Think of a project or performance task where your student 
products were not what you had hoped for. Why was that 
the case?



Is a non-profit support organization based 
in Portland working nationally with schools, 
districts and state agencies, providing 
coaching, and developing tools.



In equitable, personalized, rigorous learning for 
all students leading to readiness for college, 
careers, and citizenship

We Believe



That schools must simultaneously attend to 
policy, practice, and community engagement

We Believe



School improvement is context-based,  
not one-size fits all

We Believe



8:30  Welcome, Introductions and Warm-up Activity 

9:00 Understanding by Design Unit Planning Inquiry

10:20 Break

10:35 Stage 1 Work Time

11:40 Role of Scoring Criteria in Assessment Design

12:15 Lunch 

1:15  Assessment Design Guide

1:45  Assessment Development Work Time

2:50 Reflection & Exit Ticket 

Day 1 Agenda



8:30  Welcome and Warm-up Activity 

8:45 Assessment Design Work Time

10:45 Break

11:00 Tuning Assessments: Round 1

12:15 Lunch

1:15 Tuning Assessments: Round 2

2:20  What's Next: Looking Ahead

2:45  Debrief and Exit Ticket

Day 2 Agenda



Goal
To complete an assessment 
(performance task) aligned to 
competencies.



Goal
Tune a draft performance assessment in 
small groups



Outcomes
Explore the implications of competencies, 
performance indicators, and scoring criteria 
for assessment development 



Outcomes
Understand the linkages among summative 
assessments, formative assessments, and  
instructional design 



Outcomes
Explore the range of assessments that can be 
measured using scoring criteria



Outcomes
Develop and refine summative assessments 
aligned with competencies and performance 
indicators using tools and protocols 



Norms 
• Respect differences 
• Freely attend to personal needs  
• Monitor airtime 
• Listen well 
• Foster good humor  
• Support a culture of possibility 
• Manage technology



Workshop Resources
    greatschoolspartnership.org/pinellas/



Unit Planning Inquiry 
Activity 



Unit Design and Considerations

Stage Teacher 
Considerations

Student 
Considerations

Instructional 
Planning

Stage 1:  

What is worth 
understanding?

-Identify enduring 
understandings  
-What matters 
about what we are 
learning? 
Identify related 
standards and 
indicators

-What do I need to 
learn and why? 
-What makes this 
important or 
useful? 
-What is the 
essential question? 

-What is the hook? 
-What activity, task, 
reading, or video 
will help to engage 
students with these 
ideas? 



Stage Teacher 
Considerations

Student 
Considerations

Instructional 
Planning

Stage 2:  

How will students 
show 
understanding?

-Unpack indicators 
-Select and 
develop scoring 
criteria 
-Design summative 
assessments 

-Sequence skills 
and knowledge; 
identify points for 
formative 
assessment

-What materials 
and activities will 
help students 
practice, acquire, 
and demonstrate 
what they need to 
know? 

Unit Design and Considerations



Stage Teacher 
Considerations

Student 
Considerations

Instructional 
Planning

Stage 3:  

What promotes 
engagement, 
learning, and 
mastery?

-Where can 
students have 
voice and choice? 
-What supports 
and extensions will 
ensure that all 
students learn? 

-What is the 
essential question? 
-What makes the 
concept real and 
compelling? 

-Identify what 
students already 
know. 
-What will make 
the materials and 
activities engaging 
and accessible to 
all students? 

Unit Design and Considerations



7 Possible Entry Points

Stage 2: 
Evidence

Stage 1:  
Desired Results

Stage 3: 
Learning Plan

A real-world 
transfer goal.

Ultimately, what do we want 
students to do in the world 
beyond school?

1

Content standards /
established goal.
What big ideas() and transfer 
goals are embedded in or  
implied in this standard/goal?

7
An important 
activity or lesson.
What important experiences 
should students have in this 
unit? What thought-provoking 
activities would raise all the 
right issues?

4

A thought-provoking 
question.
What are the big ideas we want 
the student to explore via inquiry? 
What questions might frame the 
inquiry and discussion?

3
An important aha!

What new insights/inferences 
are we hoping students will 
leave with once the unit is 
over?

2

Key resource(s) or 
text.

Exactly why are we having 
the students use this 
resource/read this text?

5A key test or 
assessment.
What will students need to 
understand about this topic to 
perform well on a key 
assessment?

6



Inquiry Activity: Part I
• With a partner, choose a unit in a content area of interest 
• Use the worksheet to reflect on +/delta for each stage 
• Share out



Inquiry Activity: Part II
Discuss: 
• Where do you see particularly strong linkages among 

competencies, summative assessments, formative 
assessments, and instructional design? 

• How does this impact student learning and engagement? 

Be ready to share one important insight to the whole group.



Intersection of UbD and PBL

What are the similarities and differences between 
Understanding by Design and Project-Based 
Learning design?



 

 

NTN PROJECT PLANNING TOOLKIT  

BEGIN WITH THE END BRAINSTORM 

Subject/Course:  Grade Level:  

Topic/Theme:  Semester:  
 

Content Competencies, Indicators, and Standards (Academic 
Rigor & Assessment)  ? 
 
Social Studies Comptency 5 GEOGRAPHY 
Indicator A.  Analyze the interaction between human actions and 
environmental systems, and evaluate the meaning, use, distribution and 
importance of resources in various regions of the world. (MLR D1 c, D2 a) 
 
Science Competency 4 LIFE SCIENCES: MATTER AND ENERGY IN 
ORGANISMS AND ECOSYSTEMS 
Indicator E. Evaluate the claims, evidence, and reasoning that the complex 
interactions in ecosystems maintain relatively consistent numbers and types 
of organisms in stable conditions, but changing conditions may result in a 
new ecosystem. (HS-LS2-6) 
 
English Competency 2 WRITING ARGUMENTS 
Indicator B. Evaluate content and multiple sources of information presented 
in diverse media and formats to interpret literature, address a question or 
solve a problem. (RL+RI.7) 
 
Art Competency 2 Creation, Performance, Expression 
Indicator A. Choose multiple suitable media, tools, techniques, and 
processes to create an original art work. (MLR B1) 
 
 

Information Sources (Authenticity & Active Exploration)   ? 
 

Project-Based Unit



SWLO’s  (School Wide Learning Outcomes) and Skills (Applied 
Learning)  ? 
 
Agency (NTN) 
 
Collaboration (NTN) 
 
ME Guiding Principles/VT Transferable Skills 
Informed and Integrative Thinking 

- Apply knowledge from various disciplines and contexts to real life 
situations 

- Analyze, evaluate, and synthesize information from multiple sources 
to build on knowledge. 

- Apply systems thinking to understand the interaction and influence 
of related parts on each other, and on outcomes. 

- Use evidence and reasoning to justify claims. 
- Develop and use models to explain phenomena. 
- Use technology to support and enhance the critical thinking process. 

 

                         Project Context (Authenticity & Adult Connections) ? 
 

Based on your competencies, indicators, standards, and context: 
What will students know? 

●  
 

 

 
 
 
 
 
 
 

Based on your competencies, indicators, standards, and context: 
What will students be able to do? 

●  

Enduring Understanding   ? 
 
Human interactions can have long and short term effects on ecosystems. 
Changes in ecosystems can have long and short term effects on humans and species in the ecosystem. 
Populations may fluctuate within ecosystems with the ecosystem remaining stable, however, dramatic changes may fundamentally alter the 
composition of an ecosystem.  (Your world could look dramatically different from how you always thought it would look.) 

Pause For A Reality Check! 

In what way does the project allow for 
What types of core subject knowledge, including 

standards on state tests (if applicable), will 

How do the sources require students 

to engage with relevant, important 

How is this project authentic, either 

because students are placed in a scenario 

Project-Based Unit



7 Possible Entry Points

Stage 2: 
Evidence

Stage 1:  
Desired Results

Stage 3: 
Learning Plan

A real-world 
transfer goal.

Ultimately, what do we want 
students to do in the world 
beyond school?

1

Content standards /
established goal.
What big ideas() and transfer 
goals are embedded in or  
implied in this standard/goal?

7
An important 
activity or lesson.
What important experiences 
should students have in this 
unit? What thought-provoking 
activities would raise all the 
right issues?

4

A thought-provoking 
question.
What are the big ideas we want 
the student to explore via inquiry? 
What questions might frame the 
inquiry and discussion?

3
An important aha!

What new insights/inferences 
are we hoping students will 
leave with once the unit is 
over?

2

Key resource(s) or 
text.

Exactly why are we having 
the students use this 
resource/read this text?

5A key test or 
assessment.
What will students need to 
understand about this topic to 
perform well on a key 
assessment?

6



Break



Planning and Work Time
• Select a unit or project, preferably your first one for the coming 

school year 

• Complete stage 1 in the UbD template for your first unit



Stage 1 Tuning
• Brief explanation by presenter 

--Provide context or background for unit/project  

* Grade level; content area; have you taught this before?  

• Clarifying questions 

• Warm feedback 

• Cool feedback



The Role of  
Scoring Criteria  
in Unit Design



Are task neutral; 
Are aligned with cognitive demand in the 
Performance Indicator; 
Include all elements of the Performance Indicator; 

Describe complexity rather than frequency; 
Focus on what students can do. 

Scoring criteria:

Crafting Scoring Criteria 
Design Guide: 5 Components



Performance 
Indicator 1 2 3 4

Formulate a 
long-term 
personal 
health plan, 
incorporating 
decision-
making and 
goal-setting 
strategies

I don’t 
understand the 
value of having 
goals for my 
own health.

I understand 
that personal 
health goals are 
important. 

I make goals 
related to my 
health. 

I value making 
goals related to 
my health. 

Scoring Criteria and Assessment

What would an assessment look like if we used this scoring criteria? 

What is the range of assessments that you could create to measure 
this scoring criteria? 



Performance 
Indicator 1 2 3 4

Formulate a 
long-term 
personal 
health plan, 
incorporating 
decision-
making and 
goal-setting 
strategies

I have no goals 
for my health

I have two 
goals for my 
health 

I have three 
goals for my 
health

I have four or 
more goals for 
my health 

Scoring Criteria and Assessment

What would an assessment look like if we used this scoring criteria? 

What is the range of assessments that you could create to measure 
this scoring criteria?



Performance 
Indicator 1 2 3 4

Formulate a 
long-term 
personal 
health plan, 
incorporating 
decision-
making and 
goal-setting 
strategies

I can list goals I 
have for my 
own health

I can explain 
ways I could 
reach a goal I 
set for my own 
health 

I can create a 
plan to meet 
specific and 
measurable 
short term and 
long term 
health goals 

I can adapt my 
plan and 
evaluate my 
progress so I 
can continue to 
positively 
impact my 
personal health 

Scoring Criteria and Assessment

What would an assessment look like if we used this scoring criteria? 

What is the range of assessments that you could create to measure 
this scoring criteria?



Pinellas County 
Scoring Criteria 

      http://greatschoolspartnership.org/pinellas/

http://greatschoolspartnership.org/pinellas/


Choose an indicator you imagine will be assessed in your 
first unit  

How does the language used in the scoring criteria impact 
the types of assessments?

Scoring Criteria and Assessment



Lunch



The Role of Design in 
Summative Assessments 



 
Summative Assessment  

Design Guide 

To be used by students or teachers to design strong assessments 
 

	
This work by Great Schools Partnership is licensed under a 
Creative Commons Attribution-NonCommercial-ShareAlike 4.0 International License	

DRAFT, September 2015 

 

 

CRITERIA WEAKER ASSESSMENTS STRONGER ASSESSMENTS 

ALIGNMENT: 
How aligned is the 
assessment task to the 
graduation standards and 
performance indicators? 

• It is unclear what skills or knowledge students will 
demonstrate through the task 

• The product or work that students create will not 
allow them to demonstrate the skills/knowledge within 
the performance indicators  

• It is clear what skills or knowledge students will demonstrate through 
the task (Graduation standards and performance indicators are clearly 
identified) 

• Cognitive level of task matches the level in the identified indicators 
• Content knowledge and skills required in assessment task match those 

identified in the indicators 

ACCESSIBILITY:  
How accessible is the 
assessment task to all 
students? 

• Expectations are undefined or unclear  
• Options for differentiation are not described 
• Task provides little or no opportunity for student 

choice 
• Task is written without sensitivity to cultural 

differences that may exist in the classroom 

• Expectations of the assessment task are clear to students 
• Options for accommodations for students with special needs are 

described to ensure all students can achieve proficiency at a rigorous 
level. 

• Task provides opportunities for student choice 
• Task is written with sensitivity to cultural differences 

TRANSFER:  
How relevant is the 
assessment task to the real 
world and/or student’s lives? 
Does it require students to 
apply knowledge or create 
something new using what they 
have learned? 

• Task is strictly content-based 
• Task can be accomplished using only one source or 

familiar sources that have been discussed in class 
 

• Task is complex (interdisciplinary, incorporates cross-curricular skills, 
and/or assesses multiple performance indicators) 

• Task requires the use of multiple sources and/or novel material 
 

------------------------Encouraged but not Required---------------------------- 
• Task may provide opportunity for students to engage with a school, 

community, or expert audience  
• Task lends itself to a real-world or simulated real-world product or 

performance 

RIGOR:  
How challenging is the task? 
Does it require students to think 
critically at the level defined by 
the indicators assessed? Is the 
task a learning stretch? 

• Task only requires students to recall, summarize, or 
define 

• The assessment requires students to complete 
discrete tasks aligned with portions of an indicator or 
only one indicator at a time 

• Task requires higher order thinking: application, analysis, evaluation or 
creation in alignment with the indicators being assessed, or the use of 
complex or novel sources or texts 

• Task requires students to integrate and apply the skills and knowledge 
described in several different performance indicators 

SCORING:  
Are the success criteria 
clearly defined? If the 
assessment includes a group 
product, how is individual 
proficiency determined? 

• Point values may be assigned to items or sections, 
but it’s unclear what successful demonstration might 
look like 

• It is unclear how individuals will be assessed for group 
work 

• (If applicable) While the standards/indicators assessed 
may be stated, it is unclear which portions of the 
assessment align with which indicators 

• Rubric descriptors/scoring criteria clearly define levels of performance 
• Task allows for individual demonstration of proficiency in the identified 

indicators 
• Habits of work are assessed separately from academic knowledge and 

skills  
• (If applicable) Items are grouped, or clearly identified, by indicator being 

assessed 



Assessment Review Rounds Template 



Sample Assessment 
greatschoolspartnership.org/pinellas/ 

Humanities Task and Scoring Criteria 

http://greatschoolspartnership.org/pinellas/


ALIGNMENT: 
How well aligned is the task to the 
competencies, indicators, and standards 
being assessed?

Assessment Design



ACCESSIBILITY: 
How easily can all students understand the 
task and determine how to demonstrate what 
they know and can do?

Assessment Design



TRANSFER: 
How relevant is the task? Does it require 
application to a new situation?

Assessment Design



RIGOR: 
How challenging is the task? Does it provide 
an opportunity for students to “exceed”?

Assessment Design



SCORING: 
Are the scoring criteria clearly defined?

Assessment Design



Turn & Talk... 

How might the design guide help you create/design 
your own assessments? 

What questions do you have about the design guide 
as a tool for assessment design?

Reflection





 
This work by Great Schools Partnership is licensed under a 
Creative Commons Attribution-NonCommercial-ShareAlike 4.0 International License 

DRAFT. March 2016 

 

 
Designing Summative Assessments 

Protocol 
 
 
Purpose:  To facilitate group brainstorming of assessment ideas 
 
Preparat ion:  Prior to meeting, the group selects the competencies and indicators that the 

assessment will focus on  
 
Mater ia ls:  Design Guide for Summative Assessments 

Summative Assessment Template 
 
Process: 
 

1. Review competencies, performance indicators, and scor ing cr i ter ia (5 - 10 min)  
Examine the content-area and cross-curricular competencies and performance indicators 
that you plan to assess with this task. Note the various skills or concepts that students will 
need to demonstrate. When the group is in agreement, type these performance indicators 
into the appropriate area of the template.  
 

2. Review the Design Guide (5 - 10 minutes)  
Read and discuss the qualities of weaker and stronger assessments in regards to these 
key areas: Alignment, Accessibility, Transfer, Rigor and Scoring. 
 

3. Brainstorm tasks and products (10 - 20 min)  
On your own, write down as many ideas as possible about the final products that students 
might create to demonstrate this set of skills and concepts. Consider these questions:  

a. How can you give students the opportunity to apply their skills and knowledge to 
new texts, materials, or challenges that they have not discussed in class? 

b. How might you design a task that lets students demonstrate many performance 
indicators in an integrated way? 

c. How can you give students the opportunity to apply their skills and knowledge in 
ways that will feel authentic to them – in a way that is connected to their own lives, 
their school, their community, or the world? 
 

4. Share Ideas (10 - 20 min)  
Share ideas without discussion or judgment. Post the ideas or scribe them on chart paper. 
 

5. Combine and Develop Ideas (20 - 40 min)  
Work together to develop one unified idea for a task and record information in the 
Summative Assessment Template. Refer back to the questions in step 3 as you do this. 

a. Group tasks and products that are similar or related (ie: creating a keynote 
slideshow /creating a Google presentation).  



Summative Assessment Brainstorm

Indicator
What skills must 

students 
demonstrate?

What content 
lends itself to 
demonstrating 

this?

What products 
would allow 
students to 

demonstrate this?



Protocol: Developing Assessments
Design Process 

1 Review - Competencies, performance indicators, and scoring 
criteria you plan to assess 

2 Consider the summative assessment design guide

3 Brainstorm potential assessment tasks and products 

4 Combine and develop task and product ideas 

5 Build assessment   

6 Tune using design guide (This will happen tomorrow) 



Options for getting started... 

Use the summative assessment design protocol & planning 
template to create a new assessment (on your own, or with team) 

Use the design guide and planning template to revise a current 
assessment  

Use the design guide and study other sample assessments 
available on resources page 

Review sample unit plans available on the resources page

Time to Create! 



Exit Ticket
• What is one thing that worked well for you today? 

• What is something you'd like to circle back to from our work 
today? 

• What is your work plan or goal for tomorrow's session?



Questions?



8:30  Welcome, Introductions and Warm-up Activity 

8:45 Assessment Design Work Time

10:45 Break

11:00 Assessment Tuning Round 1

12:15 Lunch 

1:15 Assessment Tuning Round 2

2:25 What’s Next?  

2:45 Survey & Exit Ticket 

Day 2 Agenda



 Warm-Up 
What are your goals for today? 

What support do you need? 



Protocol: Developing Assessments
Design Process 

1 Review - Competencies, performance indicators, and scoring 
criteria you plan to assess 

2 Consider the summative assessment design guide

3 Brainstorm potential assessment tasks and products 

4 Combine and develop task and product ideas 

5 Build assessment   

6 Tune using design guide (This will happen during our tuning 
rounds) 



Assessment Review Rounds Template 



1. Brief presentation of assessment & review of the 
design Guide (2 mins) 
2. Clarifying questions about assessment (3 mins) 
3. Participants silently record feedback in every row of 
the feedback sheet (10 mins)  

‣ descriptive, actionable feedback that refers to design 
guide 

4. Discussion Rounds  (15 mins) 
(alignment, accessibility, transfer, rigor and scoring)

Steps
Tuning Protocol for Assessments  



Debriefing the Tuning Process

• What did you find most helpful, useful, and/or 
effective about using the protocol? 

• What is one insight you had through this process?



Lunch



Classroom Assessment-
Instruction Cycle

Ongoing Assessment: 
How am I doing in moving 

toward my goals during each 
stage of my work? How can I 

continue to grow?

Pre-Assessment: 
Where are my strengths and 

needs compared to my 
objectives as I begin a new 

phase of learning?

Summative Assessment: 
How well did I accomplish 

my goals? Why or why not? 
What do I take forward with 

me as I keep learning?



Reflection and Next Steps
• What did you accomplish over the 

last two days? 

• How did what you learn over the 
last two days impact your product?



Reflection and Next Steps
What next steps do you need to take 
to be ready to implement this? 
• Use feedback from tuning to make revisions 

• Finish designing the assessment 

• Finish designing the unit 

• Share tools and protocols used with colleagues 

• Something else



Please share your work plan 
and questions with us...

Google Form link



Exit Ticket 



Questions?



THANK YOU 

Steve Sell

Senior Associate


ssell@greatschoolspartnership.org

 

Michelle Milstein

Senior Associate


mmilstein@greatschoolspartnership.org

 


