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PRESENTERS
Michelle Milstein, Senior Associate 

Katie Thompson, Senior Associate

TODAY’S

From the Great Schools Partnership:

From Nokomis Regional High School:
Jen Briggs, Science Teacher  

Kasie Giallombardo, Social Studies Teacher



Introductions and Outcomes

Review of CBL Framework

Competency Based Learning In Action:  
A Classroom Example

Questions?

Agenda



Provide a variety of examples of 
competency-based practices in action in 
K-12 education to help spark ideas and 
generate questions as you (Lake & Pinellas) plan 
for competency-based learning in your setting.

Series Outcomes



Illustrate different ways to personalize learning 
for students in a competency-based classroom

Series Outcomes



Is a non-profit support organization based 
in Portland working nationally with schools, 
districts and state agencies, providing 
coaching, and developing tools.



In equitable, personalized, rigorous learning for 
all students leading to readiness for college, 
careers, and citizenship

We Believe



That schools must simultaneously attend to 
policy, practice, and community engagement

We Believe



School improvement is context-based,  
not one-size fits all

We Believe



Transcripts and 

Report Cards

Transcripts and 
Report Cards

Progress 

Reports

Teacher 

Feedback

Content-Area

Graduation Competencies
5–8 competencies for each content area

Performance Indicators
5–10 indicators for each cross-curricular and content-area 
competency that move students toward proficiency and the 

achievement of graduation competencies

Learning Objectives
Learning objectives guide the design of curriculum 
units that move students toward proficiency and the 

achievement of performance indicators

Cross-Curricular

Graduation Competencies 
5–8 competencies taught in 

 all content areas

YES

YES

NO

NO

Body of Evidence
Students demonstrate achievement of competencies through 

 a body of evidence evaluated using common rubrics

Verification of Proficiency
Students demonstrate achievement of content-area 
graduation competencies through their aggregate 

performance on summative assessments over time 

Summative Assessment
Graded summative assessments are used to evaluate 

the achievement of performance indicators

Formative Assessment
Ungraded formative assessments are used to 

evaluate student learning progress

Graduation

Requirement
Reporting 

Method

Assessment 

Method

Competency-Based Learning Simplified
A Great Schools Partnership Learning Model

This work by Great Schools Partnership is licensed under a
Creative Commons Attribution-NonCommercial-ShareAlike 4.0 International License.



Assessment Pathways Simplified
A Great Schools Partnership Learning Model

© 2015 This work by Great Schools Partnership is licensed under a
Creative Commons Attribution-NonCommercial-ShareAlike 4.0 International License.

RELIABLE and 
COMPARABLE

results across
STUDENTS, 
COURSES, 
SCHOOLS, 

DISTRICTS, or 
STATES 

LESS

Student Choice
in Learning

COMMON 
Learning 

Experiences 

COMMON 
Demonstration 

Tasks

COMMON 
Scoring
Guides

UNIQUE 
Learning 

Experiences 

COMMON 
Demonstration 

Tasks

COMMON 
Scoring
Guides

UNIQUE 
Learning 

Experiences 

UNIQUE 
Demonstration 

Tasks

COMMON 
Scoring
Guides

COMMON

or  UNIQUE 
Learning Experiences 

UNIQUE 
Scoring
Guides

PATHWAY 5

COMMON 
Learning 

Experiences 

UNIQUE 
Demonstration 

Tasks

COMMON 
Scoring
Guides

MORE

Student Choice
in Learning

RELIABLE 
results

PATHWAY 4

PATHWAY 3

PATHWAY 2

PATHWAY 1

We believe that reliability results from the careful alignment of demonstrations tasks and instruction with intended learning outcomes. Comparability is 
possible when teachers assess student work with task-neutral common scoring guides and have time to calibrate their understanding and use. The graphic 
below represents five general learning pathways and how they can be assessed. While each of these has instructional value, only the first four will lead to 
greater comparability over time because they are assessed using common scoring criteria. We believe that these pathways are valuable and represent the 
many ways educators are personalizing learning for students in a proficiency-based learning system.

COMMON 

or  UNIQUE 
Demonstration Tasks 



Nokomis Regional High School 



Global 
Issues
Unit



Standards

2.5		Students	 will	be	able	
to	identify	enduring	
themes	by	applying	
patterns	 of	continuity	 and	
change,	cause	and	effect,	
or	comparing	 and	
contrasting	 based	on	eras	
in	world	and	United	 States	
history.	

I	can	define	
continuity	 and	
change,	cause	and	
effect,	or	
comparing	 and	
contrasting.

I	can	identify	
patterns	 of	
continuity	 and	
change,	cause	
and	effect,	or	
comparing	 and	
contrasting.

I	can	utilize	
patterns	 of	
continuity	 and	
change,	cause	and	
effect,	or	
comparing	 and	
contrasting.	

I	can		evaluate	
historical	 eras	by	
choosing	patterns	
of	continuity	 and	
change,	cause	
and	effect,	or	
comparing	 and	
contrasting.

2.7		Students	 will	analyze	
geographic	features	that	
have	impacted	culture	 and	
conflict	 in	the	United	
States	and	other	regions.

I	can	define	
geographic	
features.

I	can	identify	
geographic	
features	in	a	
region.

I	can	draw	
conclusions	 about	
how	geographic	
features	impact	a	
region.

I	can	assess	the	
significance	of	
geographic	
features	on	a	
region.

Students will make 
informed decisions 
based on Historic, 
Geographic, Economic 
and Government and 
Civic themes and 
knowledge.

2. Enduring Themes 
and Systems



What will my students:
KNOW

• How biodiversity, the economy, and 
society are affected by human 
impact on the Amazon rainforest.

• How a global economy influences 
human impact on the Amazon 
rainforest.

• How the Tragedy of the Commons 
theory relates to the environment. 

BE ABLE TO DO

• List, evaluate, and rank which 
natural resources have the most 
impact on the region.

• Demonstrate, using multiple pieces 
of evidence, how human impact 
affects the biodiversity, economy, 
and people of Latin America.

• Analyze how current events and 
global trends are contributing to this 
impact. 



Essential Question

How does human impact on the Amazon rainforest 
affect the environment, economy, and society? 



Summative 
Assessment

● Students will create a 
visual product of their 
choice. This will be 
graded on both 
performance indicators.

● Unpack the scoring 
criteria into a list of tasks.

● Provide examples of 
visual products.  

Name: ____________________________ Due:________ 

 

UNIT 6: LATIN AMERICA  

 

ESSENTIAL QUESTION: How does human impact on the Amazon rainforest in turn affect the 

environment, economy, and society?  

 

RUBRIC:  

2.  Enduring Themes   Students will make informed decisions based on historic, geographic, economic 
and government and civic themes and knowledge. 

 

2.5  Students will be able 

to identify enduring 

themes by applying 

patterns of continuity 

and change, cause and 

effect, or comparing and 

contrasting based on eras 

in world and United 

States history.  

I can define 

continuity and 

change, cause 

and effect, or 

comparing and 

contrasting. 

 

I can identify 

patterns of 

continuity and 

change, cause 

and effect, or 

comparing and 

contrasting. 

 

I can utilize 

patterns of 

continuity and 

change, cause and 

effect, or 

comparing and 

contrasting.  

 

 

I can  evaluate historical 

eras by choosing 

patterns of continuity 

and change, cause and 

effect, or comparing and 

contrasting. 

 

 

 

 

2.7  Students will analyze 

geographic features that 

have impacted culture 

and conflict in the United 

States and other regions.  

I can define 

geographic 

features. 

 

I can identify 

geographic 

features in a 

region. 

 

I can draw 

conclusions about 

how geographic 

features impact a 

region. 

 

I can assess the 

significance of 

geographic features on a 

region. 

 

 

 

 

 
TASK: To create a product that visually demonstrates all of the following: 

● Natural resources found in Latin America.  

● Explain, with evidence, how humans impact the environment of Latin America 

because of natural resources.  

● Demonstrate, with evidence, how the human impact affects the biodiversity, 

economy, and people of Latin America. 

● Analyze how current events and global trends, like a global economy,  are contributing 

to this impact.  

● Evaluate which natural resources have the most impact on the region.  

  

VISUAL PRODUCT IDEAS:  

● 3D Model  

● Game (board game, card game, etc)  

● Play with script 

● Music/Dance video with lyrics 

● Survival Show 

Children’s storybook/ Comic Strip  with illustrations and text 

● MISC (See teacher for approval)  

 

 

 



Mapping the Unit
Day 1

How does the theory of The 
Tragedy of the Commons 
relate to human impact on the 
environment?

Day 2

What natural resources are 
found in Latin America?  

How does the extraction of  
these natural resources impact 
the society, environment, and 
economy?

Day 3

What warnings and lessons 
does The Lorax and Easter 
Island tell us about our 
impact on the 
environment? 

Day 4

What is biodiversity? How 
is biodiversity affected by 
human impact? 

Day 5

How are animals endangered 
because of human impact on 
the Amazon forest? 

Day 6

How are air, water, and land 
affected by human impacts on 
the Amazon forest? 

Day 7

How does deforestation 
impact indigenous tribes? 

Day 8

Summative Assessment



Day 3

What warnings and lessons does The 
Lorax and Easter Island tell us about 
our impact on the environment today?

Developing Learning Targets

Unit Map Daily Learning 
Targets

● I can list ways in which humans 
impact the environment. 

● I can compare and contrast The 
Lorax to Easter Island

● I can analyze the warnings and 
lessons The Lorax and Easter Island 
tell us about our impact on the 
environment. 



Texts for Unit 

Current event articles 
from online magazines 

and Newsela.

The Lorax by Dr. Seuss and 
Easter’s End by Jared 

Diamond.

A text for 
advanced 
learners.

Upfront articles on 
endangered species 

and indigenous 
tribes of the 

Amazon



Differentiating the Lesson:

Reading a Text

• Student choice in article topic.

• Student choice of role in reading 
protocol.

• Two-versions of text questions.



Differentiating the Lesson 

Group Practice
• Student choice of three of five 

stations. 

• All stations were developed to hit 
learning target using different 
learning styles.

• I facilitate between stations.



Differentiating 
the Lesson 

• On this day, students work 
independently from a 
learning menu.

• Students can choose what 
they want to learn.

 

INDEPENDENT LEARNING MENU 

 

APPETIZER: 

●  Choose three of the following to read or watch.  

 

● Biodiversity Hotspots: Mesoamerica 

● Biodiversity Hotspots: Sao Tome 

● Monarchy Butterfly needs protecting 

● Humans could cause or prevent Earth's 6th mass extinction 

● Beef Production Linked to Climate Change 

 

 

MAIN COURSE:  

● Choose one  of these to watch.  (All videos are 12 minutes in length)  

● Record  what you learned in a visual graphic organizer of your choice.  

 

● Human Activities that Threaten Biodiversity Locally  

● How does climate change affect biodiversity  

● Conservation and the race to save biodiversity  

 

 

DESSERT:  

● Choose one  task on the next page to demonstrate your knowledge.  

● You will be graded using the following rubric.  

 

 

 

           (NYP)      (PP)   (P)              (E) 

2.5  Students will be 

able to identify 

enduring themes by 

applying patterns of 

continuity and 

change, cause and 

effect, or comparing 

and contrasting based 

on eras in world and 

United States history.  

I can define 

continuity and 

change, cause and 

effect, or 

comparing and 

contrasting. 

 

-Student can define 
biodiversity.  

I can identify 

patterns of continuity 

and change, cause 

and effect, or 

comparing and 

contrasting. 

 

-Student can list 
human impacts on 
plants, animals, and 
the environment.  

I can utilize patterns of 

continuity and change, 

cause and effect, or 

comparing and 

contrasting.  

 

-Student can use specific 
evidence and thorough 
reasoning to conclude how 
humans impact plants, 
animals, and the 
environment.  

I can  evaluate historical eras 

by choosing patterns of 

continuity and change, cause 

and effect, or comparing and 

contrasting. 

 

-Once “proficient”, student is 
able to analyze what global 
current trends or historical 
factors have contributed to 
the human impact on the 
Amazon rainforest or global 
environment as a whole.  

 

 

 

 



• Student choice in how 
they show they know it.  

• teacher provides student 
with feedback on formative 
assessments

Differentiating 
the Lesson 

 

 

Tasks for Creative Thinkers:  

 

A. Write a script for a talk show with a panel of experts. Dialogue reflects accurately how 

humans impact plants, animals, and the environment with examples.  

 

B. Improve The Lorax by changing the children’s book from a fictional story to reflect what 

is actually happening in the Amazon rainforest because of humans.  

 

C. Create a Piktograph (or use any infograph application website) to convey how humans 

are impacting the Amazon rainforest with examples.  

 

 

 

Tasks for Practical Thinkers: 

 

A. Write a last will and testament of the Amazon rainforest, including which personal items 

it would leave behind, who they would go to, and why. This last will should reflect how 

humans have impacted the forest.  

 

B. Create a short story that involves a dilemma facing  how humans impact the Amazon 

rainforest. Describe how these two character’s would have faced this same challenge 

differently.  

 

C. Develop a visual timeline of human impacts on the Amazon rainforest over time that 

range from before the Columbian Exchange to now. Note local or global events that 

impacted plants and animals in the Amazon in one color and the effects of those 

impacts in another color.  

 

 

 

Tasks for Analytical Thinkers: 

 

A. Write an essay on how American consumerism and global mass-production impact the 

the Amazon rainforest in various ways.  The essay should start with global trends and 

then end with their impact on the regional level in the Amazon rainforest.  

 

B. Create a visual graphic organizer that identifies all the major problems affecting the 

Amazon in the economic, societal, and environmental system. Then for each problem, 

create a global or local solution that could stem or stop each of those problems.  

 

C. Write a letter from the perspective of  an environmentalist who wants to stop human 

impact in the Amazon. Then write a letter back to the environmentalist from the local 

loggers causing those impacts  that explains  their perspective in the same format.  



Proficiency-Based 
Science 



Proficiency-Based Summative Assessments

• Starts with Standard and Indicators

• Assessments are created to Align with the Scoring Criteria for the Specific Indicator

Standard Does Not Meet Partially Meets Meets Exceeds

4.1 Students will 
be able to 
analyze data and 
support a claim 
based on 
evidence for how 
natural selection 
and changes in 
environmental 
conditions leads 
to adaptations in 
populations.

I can summarize 
evidence about 
how natural 
selection leads to 
adaptations in 
populations. 

I can gather data 
to form inferences 
about how natural 
selection and 
changes in 
environmental 
conditions leads 
to adaptations in 
populations. 

I can interpret 
data and gather 
evidence to justify 
a claim for how 
natural selection 
and changes in 
environmental 
conditions leads 
to adaptations in 
populations. 

I can manipulate 
data and make 
predictions for 
how natural 
selection and 
changes in 
environmental 
conditions leads 
to adaptations in 
a specific 
population. 

4. Constructing 
Explanations and 
Designing Solutions

Students will develop and 
evaluate claims and/or 
solutions based on valid and 
reliable evidence consistent 
with scientific ideas, 
principles, and theories.



Ø Assess the BIG Picture 

Ø Assess what students know and are able to do

Ø Assess content and skills       

CONTENT SKILLS

Adaptions- What are they?                          Develop a claim    

Mimicry and Camouflage                              Provide Evidence

Natural vs. Artifical Selection                       Use Reasoning

Summative Assessments



What will my students:

KNOW

• How fossils, biochemistry, 
biogeography, comparative 
embryology and comparative 
anatomy provide evidence of 
evolution.

• How natural selection and changes 
in environmental conditions leads to 
adaptations in populations.

BE ABLE TO DO

• Analyze research based data gather 
evidence 

• Create a claim based on evidence.

• Provide reasoning to justify claim 
and evidence

• Apply discipline-specific citation 
format and avoid plagiarism



Summative Assessments

Ø Teachers Provide Student Choice                             

Projects Models       Exams      Inquiry Lab Design

Pamphlets Videos  Posters Displays

Presentations Murals  CER Dioramas Story Books

Letters Essays    Lab Report Portfolios Performances

Ø Teachers Provide Multiple Opportunities in different formats 



Examples of Summative Assessments
Exam Style Questions

CER- Claim, Evidence, Reasoning                 Analyze, Predict, Hypothesize



Examples of Summative Assessments
Student Projects

Cartoon Flyers

Story Books



Examples of Summative Assessments
Design Your Own Inquiry-Based Experiment

Data Collection Data Analysis

Promotes Higher Order Thinking



Examples of Summative Assessments
Student Created Models   



Formative Assessments

• Created to assess daily learning targets

• I can list the four principles of natural selection.

• I can formulate a claim based on evidence from my research as to why my organism became 
extinct.

• I can explain how fossils, biochemistry and biogeography provide evidence of evolution. 

• Used to promote student thinking towards and around an indicator.

• Used to track progress towards meeting an indicator and standard.

• Used to gather data about student progress to inform instruction for the 
teacher.



Types of Formative Assessments
Pre-Assessment Used to Assess Throughout the Unit Student Reflection

Probes Admit Slips Homework Checks Reflection Sheet

KWL Charts Exit Slips White Boards Plan You Next 
Steps/Goal Setting

Word Rating 
Scales

Word Sorts Questioning Teacher Conference

Interest Scales Response Cards Four Corners Peer Review Using the 
Workshop Model

Quadrant 
Assessment

Fist to Five Socratic Circles

Think-Pair-Share Human Continuum

Traffic Light Cards Equity Slips



Formative Assessments- Pre-Assess

Determine what students already know?

KWL Chart Word Rating 
Scale

Scientific 
Probes



Formative Assessments
Ongoing Throughout the Unit

Admit Slips Homework Checks Word Sorts

Student 
Designed



Formative- Reflection and Goal Setting

Reflection and Goal Setting Sheet Teacher Conference Peer and Self Assessment



Student Progress Trackers
Did I meet the standard indicator?

Formative Assessments Summative Assessments



Student Progress Trackers



Transition to Proficiency-Based

• Unpacking Standards and Learning 
Targets

• Focus on Specific Skills and Content

• Collaboration Student to Student, 
Teacher to Student, Whole Group

• Constant Feedback 

• Grades are not based on compliance

• Formative- Not All Graded

• Formative- Used to inform teacher 
instruction

• Student Choice in Summative 
Assessments

• Multiple Opportunities to Meet Standard

• Habits of Work- Reassessment 
Opportunity

Assessment PracticesClassroom Practices



Questions?



Next Webinar
Tuesday, February 17, 2016 
3:30 pm - 4:30 pm 

Topic:  Scoring Criteria 



THANK YOU  
FOR PARTICIPATING

Katie Thompson

Senior Associate


kthompson@greatschoolspartnership.org

Michelle Milstein

Senior Associate


mmilstein@greatschoolspartnership.org 
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